THE DIFFICULTIES FACED BY THE STUDENTS IN READING COMPREHENSION AT SMPN 8 PALOPO A THESIS by rahmayanti, rahmayanti
THE DIFFICULTIES FACED BY THE STUDENTS IN READING 
COMPREHENSION AT SMPN 8 PALOPO 
 
 
 
 
 
 
 
A THESIS 
Submitted to the English Study Program of Tarbiyah and Teacher Training 
Faculty of State Islamic Institute of Palopo 
For S.Pd Degree in English Education 
 
Composed By, 
RAHMAYANTI J 
REG.NUM. 13.16.3.0114 
 
ENGLISH STUDY PROGRAM 
TARBIYAH AND TEACHER TRAINING FACULTY  
THE STATE ISLAMIC INSTITUTE (IAIN) OF PALOPO 
2017 
 
THE DIFFICULTIES FACED BY THE STUDENTS IN READING 
COMPREHENSION AT SMPN 8 PALOPO 
 
 
 
 
 
 
 
      A THESIS 
Submitted to the English Study Program of Tarbiyah and Teacher Training 
Faculty of State Islamic Institute of Palopo 
For S.Pd Degree in English Education 
Composed By, 
RAHMAYANTI J 
REG.NUM. 13.16.3.0114 
 
Supervised By 
Wisran, S.S.,M.Pd 
Madehang, S. Ag., M.Pd 
 
 
 ENGLISH STUDY PROGRAM 
TARBIYAH AND TEACHER TRAINING FACULTY  
THE STATE ISLAMIC INSTITUTE (IAIN) OF PALOPO 
2017 
THESIS APPROVAL 
This thesis entitled “The Difficulties Faced by the Students in Reading 
Comprehension at SMPN 8 Palopo” which is written by Rahmayanti J, Reg. 
Number 13.16.3.0114, English Study Program of Tarbiyah and Teacher Training 
Faculty the State Institute for Islamic Studies Palopo, and has been examined and 
defended in MUNAQASYAH session which is carried out on Wednesday, 
December 20
th
 2017 M, coincided with Rabiul Akhir 1
th
 1438 H, it is authorized 
and acceptable as partial fulfillment of requirement for S.Pd, degree in English 
language teaching. 
 Palopo, December 20
th
 2017 M 
  Rabiul Akhir 1
th
 1438 H 
 
COMMITTEE OF EXAMINATION 
 
1. Dr. Mardi Takwim, M.H.I. Chairman      (……………………..) 
 
2. Amalia Yahya, SE., M.Hum. Secretary (……………………..) 
 
3. Dr. Masruddin, S.S.,M.Pd. Examiner I (……………………..) 
 
4. Amalia Yahya, SE., M.Hum. Examiner II (……………………..) 
 
5. Wisran S.S., M.Pd. Consultant I (……………………..) 
 
6. Madehang, S.Ag., M.Pd. Consultant II
 (……………………..) 
  
 
Approved by, 
The Rector of IAIN Palopo The Dean of Tarbiyah and 
Teacher Training Faculty 
 
 
 
 
Dr. Abdul Pirol, M.Ag. Drs. Nurdin K., M.Pd. 
NIP. 19691104 199403 1 004 NIP. 19681231 199903 1 014 
 
 
 
 
 
 
 
 
 
 
 
 
 
EXAMINAR APPROVAL 
 
Thesis Entitled : The Difficulties Faced by the Students’ in Reading 
Comprehension at SMPN 8 Palopo. 
Written By:    
Name    : Rahmayanti J 
Reg. Num  : 13.16.3.0114 
 Faculty   : Tarbiyah dan Ilmu Keguruan 
 Study Program  : English Department 
Has been corrected and approved to be examined. 
 
       Palopo, December 20
th 
2017 
Consultant I   Consultant II 
 
Dr. Masruddin, S.S.,M.Pd.    Amalia Yahya, SE., 
M.Hum. 
Nip. 19800613 200501 1 005    Nip. 19771013 200501 2 006  
 
PRONOUNCEMENT 
 
I have been at signature below: 
 
Name   :     Rahmayanti J  
Reg. Number  :     13.16.3.0114 
Faculty  :     Tarbiyah and Teacher Training 
Study Program :     English Department 
 
 
 With all awareness and consciousness, the researcher who sign below, 
pronounces that this thesis is originally written by her except the listed sources. If 
somebody proves that this thesis is duplicated. Copied or made by other people as 
whole or partially, so this thesis will be the responsibility of the writer for low. 
 
 
Palopo, 7
th  
December 2017 
           Researcher 
 
            Rahmayanti J 
             13.16.3.0114 
 
 
 
ACKNOWLEDGEMENT 
 
All praises be Allah lord of the universe. The Almighty God for His 
blessing, guidance, love, helps who has bestowed upon the writer in completing 
this thesis. Peace and blessing be upon the prophet Muhammad S.A.W and his 
companions and his followers. 
This thesis is presented to English Education Program of Tarbiyah and 
Teacher Training Faculty State Institute for Islamic Studies Palopo as a partial 
fulfillment of the requirements for the degree of S.Pd. (Strata I), entitled “The 
Difficulties Faced by the Students in Reading Comprehension at SMPN 8 
Palopo” 
The writer realizes that this thesis cannot be accomplished without help, 
guidance, and motivation from others. Therefore, in this chance the writer would 
like to express her respecting and her thanks to: 
1. Dr. Abdul Pirol, M.Ag. As the Rector of IAIN Palopo, the Rector of State 
Islamic Institute of Palopo, who has taught, educated, helped, adviced, and always 
support the writer during his study at IAIN Palopo. 
2. Drs. Nurdin Kaso, M.Pd. as the dean of Tarbiyah and Teacher Trainning 
Faculty. 
3. Amalia Yahya, SE, M.Hum. The head of English Study Program IAIN 
Palopo. 
4. Wisran, S.S.,M.Pd  and Madehang, S.Ag, M.Pd. as the first and the second 
writer’s consultants who have given guidance, explanation, correction, 
suggestions, and some ideas until the writer can finish this research. 
5. Dr. Masruddin, S.S.,M.Hum, and Amalia Yahya, S.E.,M.Hum. as the first 
and the second writer’s examiner who have given guidance, explanation, 
correction, suggestions, and some ideas until the writer can finish this research. 
6. All lecturers of English education Program who have taught the writer 
during her study and all the staffs that have helped the writer in processing of 
graduation paper administration. 
7. The entire writer’s family, special thanks to her beloved parents: Jusram 
and Juna who always give him sincere prayers for success of his life. Her regards 
also go to her beloved aunt Junaeda, her beloved sisters Tia, Nur and her beloved 
brother Husain who always give support, motivation, strength and moral 
encouragement finish to as well as their loving, strength in pray, supports, and 
sacrifices during his study at IAIN Palopo. 
8. The writer would like to say thanks to her friends especially, Dewi,  Widia 
Alimin, Kusmiatni, Leni Hapisa, Lisa, Murni, Niar, Nuriyana, Nuriana, Rima, 
Surahmi, Sahrul, Tyana, and, Husna. 
9. All My friends of English study program especially for academic year 
2013 (BIG
c
) Thanks for contributions and suggestions.  
10. All the second grade students of SMPN 8 Palopo, for their participation as 
the object of this research. 
11. All who have given their help in writing this thesis that the writer could 
not mention one by one.  
Finally, the writer prays to God, May Allah S.W.T. gives reward to all 
people who have helped the writer. The writer hopes this thesis can be useful and 
give contribution for the readers, religion, nation and state. 
 
                                                                       Palopo, December 2017 
 The Researcher 
 
 RAHMAYANTI.J 
 Reg.Num. 13.16.3.0114 
 
 
 
 
 
 
 
 
 
 
 
 
 
TABLE OF CONTENTS 
 
COVER PAGE .............................................................................................................    
TITLE PAGE  
EXAMINER APPROVAL ..............................................................................................   
CONSULTANT APPROVAL  ......................................................................    
NOTA DINAS PEMBIMBING  ...................................................................    
PRONOUNCEMENT  ......................................................................................    
ACKNOWLEDGEMENTS   .........................................................................    
TABLE OF CONTENTS   ..............................................................................   
ABSTRACT ..………………………………………………………..   
CHAPTER I: INTRODUCTION 
A. Background..................................................................................................  1 
B. The Problem Statement ...............................................................................  2 
C. Objective of the Research ............................................................................  2 
D. Significances of the Research .......................................................................  3 
E. Scope of the Research .................................................................................  3 
 
CHAPTER II: REVIEW OF RELATED LITERATURE 
A. Previous Studies ..........................................................................................  4 
B. The Concept of  of Reading ..........................................................................  5 
a. Definition of Reading ……………………………….....................................  5 
b. Reading and Social Context ............................................................  7 
c. Type of Reading .............................................................................  8 
d. Kinds of Reading............................ .................................................  11 
e. The Importance of Reading ............................................................  13 
f. Reading Process................................. .............................................  14 
g. Reading Skill................................. ...................................................  16 
C. Conceptual of Reading Comprehension .......................................................  18 
a. Definition of Comprehension .........................................................  18 
b. Level of Reading Comprehension ...................................................  19 
c. Definition of Comprehension .........................................................  21 
d. Factors Affecting Reading Comprehension .....................................  26 
e. Strategies of Reading Comprehension ...........................................  28 
D. The Concept of Difficulties 
1. Definition of Difficulty ....................................................................  30 
2. Some Difficulties in Reading…………………………… 30 
E. The Concept of Framework ..........................................................................  33 
 
CHAPTER III: RESERCH METHOD 
A. Method  of the Researc…………………………………………. 34 
B. Population and Sample ................................................................................  34 
C. Instruments of The Research .......................................................................  35 
D. Procedure of Collecting Data .......................................................................  35 
E. Technique of Data Analysis ..........................................................................  36 
 
CHAPTER IV: FINDINGS AND DISCUSSIONS 
A. Finding .........................................................................................................  39 
B. Discussion ....................................................................................................  54 
 
CHAPTER V: CONCLUSIONS AND SUGGESTIONS 
A. Conclusion ...................................................................................................  55 
B. Suggestion ...................................................................................................  55 
 
BIBLIOGRPHY 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ABSTRACT 
Rahmayanti. J , 2017 : “The Difficulties Faced by the Students in Reading 
Comprehension at SMPN 8 Palopo. A  thesis of English Department of 
Tarbiyah and Teacher Training Faculty for State College of Islamic 
Institut (IAIN) Palopo. Supervised by: (1) Wisran, S.S., M.Pd and (2) 
Madehang, S. Ag., M.Pd. 
Key words: Reading. Reading comprehension 
This thesis focuses to know the ability of the students’ in reading 
comprehension and the difficulties faced students’ in  reading comprehension on 
the second grade SMPN 8 Palopo. The research question of this research is: what 
are the difficulties faced by the second grade students of SMPN 8 Palopo in 
reading comprehension? 
The researcher applied Quantitative Descriptive Method. The number 
of population in this research was SMPN 8 Palopo. The researcher used purposive 
sampling Technique, and took 24 students as sample. The researcher collected 
data through reading test and questionnaire. 
The result of this research based on test analysis showed that most of 
students had poor criteria in students’ reading comprehension ability. The students 
got 46 score in mean score of reading test. It means that the students still have 
difficulties in reading comprehension. The implication of the research is to know 
the ability of the students’ in reading comprehension and the difficulties faced by 
the students. 
 
 
 
 
 
 
 
 
CHAPTER I 
INTRODUCTION 
A. Background 
Reading is one important skill in English. It’s one of the skills to get 
information from many kinds of sources and message from the text. So it is 
important to be master by the students. But some students are bored to read 
English text and it is hard to understand. Besides, they are difficult in 
comprehending English text and have low interest toward English reading. 
Most of students in Indonesia have difficulties in comprehending English 
texts although they have studied English since they were in junior high schools. 
There are some factors affecting the students’ reading comprehension. According 
to Ruston (2006: 3 – 5), those factors can be categorized into two major factors; 
from the students and the other parties surrounding the students. The factors from 
outside the students are related to the teaching technique, material and media 
while the students’ factors are related to vocabulary, interest and reading strategy. 
Above all, the factors which come from the students can be the obstacles 
of reading comprehension. The first factor is related to the students’ vocabulary 
mastery. The limited vocabulary items of the students will be main problem of 
extracting the message of the text. The second one is about the students’ interest. 
This factor is closely related to the students’ motivation. When the reading 
activity cannot catch the students’ interest, they may have low motivation to go 
through the reading process. The last factor from the students is their ability in 
implementing the reading strategy. They do not use any reading strategy 
effectively although they may know some reading strategies to gain information 
from the text. 
 Based pre-survey in the field there is the fact that in junior high school 
number 8 Palopo there are problems associated with learning difficulties students 
in the English class, the students have difficulty in reading comprehension. 
 Therefore, with do this research, can become one of thinking or learning 
for student, lecturers and the English teachers, especially my own self how to find 
out the difficulties face on students’ reading comprehension. Analyzing a 
difficulty faced in reading comprehension is very important to know. An analysis 
the difficulty faced by the students in reading comprehension is one the solution 
because it can help the students how to correct in their reading comprehension.  
 Base on the description above the writer is interested in conducting the 
research entitled “The Difficulties Faced by the Second Grade Students of SMPN 
8 Palopo in Reading Comprehension”. 
B. Problem Statement 
Based on the problem in previous background, the researcher formulates 
the research question  is what are the difficulties faced by the second grade 
students of SMPN 8 Palopo in reading comprehension? 
 
C. Objectives of the Research 
In relation to the problem statement, the objective of the research is to find 
out the difficulties faced of the students in reading comprehension on the second 
grade students  of SMPN 8 Palopo. 
D. Significance of the Research 
 In this study, the writer wants to explain several results that consist of: 
1. For the teacher 
The teacher can find out the level of the students’s ability in reading 
comprehension, so they can prepare proper teaching material about reading.  
2. For the students 
The result of this study can be used as an additional knowledge to improve 
students’ knowledge about reading, especially in reading comprehension. 
3. For the researcher 
The finding of this research can be used to increase the students’ ability in 
reading comprehension. 
E. Scope of the Research 
 The scope of the research focused to find out the difficulties students’ in  
reading comprehension on the second grade of SMPN 8 Palopo. 
 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Previous Studies 
 In writing this thesis, the researcher found, some researches related to this 
research as follows: 
1) The researcher, Erna Syamsiah had conducted research about an analysis 
on the difficulties faced by the students in learning Question-Tags (a case study at 
second year students of SMPN 4 Kota Tangerang Selatan). This result revealed 
that most student still find difficulties in using and making the form of question-
tags. 
2) Suherniati Said conducted research about “difficulties faced by the 
eleventh year students of Madrasah Aliyah Rante belu kec. Larompong in 
arranging english noun phrase. Based on the result, to give information for the 
english teacher of madrasah aliyah rantebelu in order to they can make the 
difficult materials more intensive by using the bettter teaching method so thst the 
student can devcelop ability in arranging English noun phrase. 
 Based on previous researches above, Erna Syamsiah wants to know the 
difficulties encountered by Second Grade students of SMPN Kota Tangerang 
Selatan in learning Question-tags and to find out the real why the students face the 
difficulties. Suherniati Said wants to know difficulties faced by the eleventh year 
students of Madrasah Aliyah Rante Belu in arranging English noun phrase. But 
this research concentrates to find out the the difficulties students in reading 
comprehension. 
 
B. The Concept of  Reading 
a. Definition of Reading Skill 
  Reading is active process (not product, like history) in which reader shift 
between source of information (what they know and what the text says), elaborate 
meaning is strategies, check their interpretation (revising when appropriate), and 
use the social context to focus their response. 
  Reading is one of four skills in learning language including English. In 
general, reading English text is not very different from any language even thought 
it has its own characteristic? As many languages, reading text needs special and 
certain skills. In order to understanding language text especially the sentence 
exposition there are at least four suggestions to do. First, read all paragraph or 
whole text. Second, list and verify main ideas of the text. Third, classify the 
essential main ideas and fourth make conclusion witch cover all important from 
the text
1
. 
                                                                   
1
 Collins Cobulld, series English Theaching reading comprehension.usage fulhaam:the 
collins colbuil.(1995), online http://www edu/.chapier.html collin.accesed on 10 februari 
2013. 
 
 Having explained about previous related research finding of researcher the 
researcher giving state that there are some way to improving reading 
comprehension,  
also motivate the researcher to do researcher use cooperative learning. 
  However reading is a way in which something interpreted or understood. 
Reading, it does not mean that reading only understands the words or the grammar 
it is not just translating. Reading is thinking, in order to read well in English, you 
must think in English. 
  The National Council of the Teacher of English (NCTE) Commission on 
reading (2004) sates; “Reading is complex, purposeful, social and cognitive 
processes in which readers simultaneously use their knowledge of spoken and 
written language, their knowledge of the topic of the text and their knowledge of 
their culture to construct meaning. 
  Vocca and offer the following pictorials definition of reading; reading is 
process of retrieving comprehending some form of stored information or ideas. 
These ideas are usually same sort of representation of language, such as symbols 
to be examined by sight or by touch. According to Gerry Abbott, elal, reading is a 
silent and individual activity since the writer expectation was that text would be 
read, not heard. There are indenes some written text which are meant to be read 
around and listened to, such as news bulletins on television and radio.
2
 
                                                                   
2
Vocca,R.T and Vocca J.I(1996) content area reading Sthn edittion. New york: Harper 
collins, at onlinehttp://www.edu/are/chapter.html.accosed on 18 februari 2013. 
1) Perceiving a written text in order to understand its contents. This can be done 
silently (silent reading). The understanding that result is called reading 
comprehension. 
2). Saying a written text aloud (oral reading). This can be done with or without an 
understanding of the contents. 
b. Reading and Social Context 
  Reading is usally concitive of as a solitary in which the reader ineracts 
which the text in isolation. The sosoal context of the second language reader is 
taken up by Wallance, who explores in the depth the circumtances in which such 
as reader ecquire and attain literacy. She poinst out that learning to read is 
different from learning to speak,comminicate through redinf and writting. If the 
use of literacy skills is normal a accep ted part of the behavior of those with whon 
learners come into contact, the words, learnes are socilty into reading, an the 
motivation for learning to read not only (on ever primarly) for enjoement or 
information, but because the aspirad reader wants to gain acces to a “comminity” 
of readers. 
  In cultural terms, reading an learning to read will mean differents things to 
ferents learnes. A young polish doctor who is literatee in her first language will 
differen expectation and views on the natural of literact from an elderty woman 
with no formal sxhooling. This observation has obvios implication for classroom; 
we must tahe these difference into account, not only in the texts difference into 
account, not only in the taxts  select, but also in the ways in which we go about 
teaching literacy. 
c. Type of Reading 
  You will recall that one the claims of genre theory is that language exists 
the fulfil certain function and that these functions will leagely determine the 
structure of the taxt and language in congtaines. Schema theory suggest that we 
need to intile information not explicity contained inthe text (“inside the head” 
knowledge) to comprehends more text adequately.
3
 
  Generlly reading divide into two types, there was intensive and 
extensive.every type has differen definition and charasteristic. Both of them make 
reading as activities that are different with other skills. The deffenitions of each 
type is defined as follow: 
 Intensive reading  
  Brown explains that intensive reading calls attetion to grammatical forms, 
discourse markers, and other surface structure details for the purpose of 
understanding literal meaning, implications, theoretical reletionships, and the like. 
He draws an analogy to intensive reading as “zoom lnens” strategy.4 
                                                                   
3
 Sitti munirah, Devoloping student’s Critical Reading by using article at the eleventh 
years studies of (MAN palopo 2009).p.II 
4
H. Daugtas Brown,Teaching by Principles an Interactive Appoarch to language 
pedagogy,p.312 
  Intensive reading, sometimes called” Narrow Reading”, may involvet 
students reading selection by the same author or several texts about the same 
topic. When this occurs, content and grammatical structures repeat themselves and 
students get many opportunuties to understand the meaning of the text. 
  The success of ”Narrow Reading” on improving reading comprehension is 
based on the premise that the more familiar the reader it with the text, either due 
to the subject matter or having read other works by the same author, the more 
comprehension is promoted. Intensive reading means that the readers take a text, 
study it line by line and refer at very moment to the disteonary about the grammar 
of the text it self. 
  Intensive reading has several charasteristic. It makes intensive reading 
differen with extensive reading. The charesteristic of intensive reading is stated 
below.
5
 
a. Usally classroom based 
b. Reader is intensely involved in looking inside the text  
c. Students focus on linguistic of semantic details of a reading 
d. Students focus on surface structure details such as grammarand discourse 
markers 
e. Students identify key vocabulary 
f. Texts are read carefully and throughly, again and again 
                                                                   
5
 http:/affre.hawali.edu/rfl/October2002/day/day.htm.18-03-2013. 
g. Aim is to build more language knowledge rather than simply practice the skill 
of reading. 
  According to explanations above we can conclude that intensive reading 
has limitation in doing it. The limitation are time, word/phrase and meaning 
consensus.we can give a time limit of, say, five minutes for voabulary equiry, 
whether this involves dictionary use, language corpus searches, or question to the 
lecturer. Meaning consensus can get students to work together to search for and 
find word meaning.
6
 
 Extensive reading  
  Brown explains that extensive reading is carried out “to achieve”a general 
understanding of usually somewhat loonger text (book, long article, or essays, 
etc).
7
 The aims of extensive reading are to build reader confidencce and 
enjoyment. Pleasure reading is often extensive. 
  Extensive reading is always done for the comprehension of main ideas, not 
for specific details. Extensive reading has charasteristicthat is different from 
intensive reading. Day and bomford put forward ten charasteristic identified in 
                                                                   
6
Jeremy Harmer.The Practice English Language Teaching,. Teaching ,. P .166 
7
 H. Douglas Brown, Teaching by Principles An Interactive Approach to Language 
Pedagogy, p. 131. 
successfull. Extensive reading programs. They are duplicated (in abbereviated 
from) below.
8
 
a. Students read as must a possible. 
b. A variety of materials on a range of topics is available. 
c. Students select what they want to read. 
d. The purpose of reading are usually related to pleasure, information and 
general understanding. 
e. Reading is its own reward. 
f. Reading individual and silent 
g. Reading material are will within the linguisti competence of thestudents in 
terms of vocabulary and grammar. 
h. Reading speed is usually bfaster than slower. 
i. Lecturer orient students to the goals of the program. 
j. The lecturer is a role students can take the from of original fiction and 
nonfiction books. 
  Such book s succesed because the writers or adaptos work within 
literature. It means that students at the appropriate level can read them with case 
and confidence.they nneed texts they cand read without great use of a dictionary. 
Some lecturer feels that time spen on Extensive Reading will take away from time 
                                                                   
8Day . R.R. & Bamford, J. (2002) “Top Ten Principles for Teaching Extensive Reading 
“.Reading in a fareign Language , vol,14,No.2.http://nflre.hawai.edu/rfl/October 2002/day/ 
.html.18-03-2013. 
that could be spent on learning linguage skills. Others will argue that Extensive 
Reading provides a richer contecxt for practice. 
d. Kinds of Reading 
a. Idea reading 
  Idea reading extends to use of skimming tecnique beyond the learning into 
the contect paragraphs. It involves more comprehensive coverage of tottal word 
contant,but in a highly selective fasion it is essential and many types of business 
and profesional reading as will as a tecnique of rapid reading in which the eyes 
move rapidly. Idea reading means making quick decisions as to the relative 
importence of differen sentence and paragraph as you read. It means quick 
recognitaion of the author’s clu and rapit associaties with you already understand 
that relate this material. 
b. Exploratory reading 
  Exploratory reading or general contents reading involves more details than 
the on type mentioned before. This type of approach is appropiate for longer 
history language in books, for descriptiveliterature, and for hight metion. It my be 
used for smilar reading in which you ewish to pick up a better understanding of 
some new ideas. 
c. Study Reading 
  Study reading is a type in which you must get maximum understanding of 
the main ideas and their relationships. This is the type you must apply to the 
textbook. In this type, cluss are important and preleminary scannig may be quite 
helpful. The actual  reading process itself my be quite rqpit but greater skills be 
developed in thinking and organizing the idea for long term relation. 
d. Critical Reading  
  A more sophisticated from of predicting is reading criticaly, or reading 
“between the lines” by looking for the meaning behind the author’s words. This 
involves strategies such as looking for infrences, implication, tone of voice. 
 Critical reading means that a reader applies process, models, questions, and 
theories that result in enhanced clarity and comprehension. There is more 
involved,both ineffort and understanding, in a critical reading in a maro 
“skimming”of the text. What is the difference? If a reader “skimms”the text, 
superfical charasteristic and impormation are the reader goes A critical reading 
gets at”deep stucture”(if there is such a thing apart from the superfical text), that is 
logical consistancy, tone, organiztion, and a number of the other very important 
sounding terms. 
e. The Importance of Reading 
 Reading is an important skill in many different settings especially in 
educational setting (Grabe, 2009: 5). Students, nowadays, encounter the great 
demands of reading activity since all knowledge is in the written form. The 
students should have a good reading ability to discover the content of the text. In 
addition, Harrison (2004, 3) argues that the importance of reading is not only 
related to the development of knowledge but also it is related to the people 
thinking capability. This capability will be the basic development of emotional, 
moral and verbal intelligence. Moreover, these developments determine what kind 
of person people would be. In summary, reading is important for students both to 
develop their knowledge and to develop the way they think related to the 
development of their moral, emotional as well as verbal intelligence. 
 
f. Reading process 
Put forward some stages of reading process as follows: 
a. Perception  
The perception here indicates the ability to read words as significant units 
b. Comprehension  
The comprehension refers to ability to make the author or writer’s word 
conductive to useful through as read in context. 
c. Reaction  
The reaction is the action that requires consideration in connection with that 
has been said by the author or writer. 
d. Integration  
 The integration reveals to the ability to comprehend or understand the concept 
towards the experiences background of the writer that can be useful as a part of 
the reader’s experiences. 
States that in reading process, we also know the term of regression. These 
are back ward eyes movement usually means that the reader has not observed or 
completely understand all be reads. Regression may take the form of initial 
adjustment following the first fixation or may be corrective of inadequate 
perception it may be necessary for a reader to read a particular piece of material in 
order to analyze a word, phrase or a line between the flows to thought has been 
broken. In this instance, the meaning may have been obscure of difficult to 
recognize appropriately in the context. Regressive movement may help to 
combine the meaning of a word with that of other words, or to convey the 
meaning of a word used in unusual figurative way. 
  Spratt et al (2005, 21) define reading as a process of responding to, 
making sense a text being read and connecting it with readers’ prior knowledge. 
In making sense of information, readers connect new knowledge obtained from 
the text with the known knowledge they know already. It is believed that relating 
to readers’ prior knowledge will make readers memorize the new knowledge 
longer. Therefore, a reading activity is an interaction between readers’ mind and 
the text. In line with Spratt et al, the activity of interaction between the mind and 
the text can be considered as an active process since it involves background 
knowledge of the readers. The readers bring their knowledge of the world to 
comprehend the text. Their mind will dynamically move to follow the flow of 
ideas presented in the text. In making sense of the ideas, there are some processes 
undergoing in readers’ mind. Brown (2001, 299) stated that there are three types 
of the reading process. Those types are bottom-up, top-down, and interactive. 
Gregory (2008, 109) argues that in bottom-up, the readers recognize from the 
small unit to the largest one. The readers start to process the word sound as the 
basis of understanding the larger part. The recognizing process starts from the 
word sound as the small unit 10 of meaning to the largest one; those are the 
knowledge of the world and the knowledge of language structure. Gregory also 
explains that the top-down process is the inverse of the bottom-up process. In the 
top-down process, the readers proceed from the general to the particular. The 
readers use their knowledge of the world and knowledge of the language structure 
to recognize the individual words.  
  Harrison (2004, 35) states that the interactive process is a mixture of both 
bottom-up and top-down processes. In this process, the readers mostly follow the 
bottom-up process in which the readers recognize the word sound first to be the 
basis of understanding the larger part, but the input from the top-down process 
will be used if it is necessary. In short, the reading process is a mind process in 
which readers’ mind engages to the text. In engaging their mind to the text, the 
readers employ their background knowledge to make sense the ideas presented in 
the text. In the way of making sense of the ideas, the readers go through some 
processes. Those processes are bottom up, top-down and interactive processes. 
g. Reading Skills 
  In order to be a good reader, people need to master several reading skills. 
The reading skills consist of two major elements namely micro-skills and macro-
skills. Both micro- and macro-skills can be the intention of reading 
comprehension assessment (Brown, 2004: 187). The micro-skills consist of: 
1) Discriminating among the distinctive graphemes and Orthographic patters of 
English. 
2) Retaining chunks of language of different lengths in short-term memory. 
3) Processing writing at an efficient rate of speed to suit the purpose. 
4) Recognizing a core of words, and interpreting word order patterns and their 
significance 
5) Recognizing grammatical words classes (noun, verbs, etc.), systems (e.g. 
tense, agreement, pluralization), patterns, rules, and elliptical forms. 
6) Recognizing cohesive devices in written discourse and their role in signaling 
the relationship between and among clauses. 
The macro-skills include: 
1) Recognizing the rhetorical forms of written discourse and their significance 
for interpretation. 
2) Recognizing the communicative function of written texts, according to form 
and purpose. 
3)  Inferring context that is not explicit by using background knowledge. 
4) from described events, ideas, etc., inferring links and connections between 
events, deduce causes and effects, and detect such relations as main idea, 
supporting idea, new information, generalization, and exemplification. 
5) Distinguishing between literal and implied meanings. 
6) Detecting culturally specific references and interpreting them in a context of 
the appropriate cultural schemata. 
7) Developing and use a battery of reading strategies, such as scanning and 
skimming, detecting discourse markers, guessing the meaning of the words 
from context, and activating schemata for the interpretation of texts. 
 C. The Concept of  Reading Comprehension  
a. Definition of Comprehension 
 Comprehension is currently viewed as a process by which the reader 
constructs meaning by interacting with the text
9
. The understanding which the 
reader achieves during reading activity comes from the accumulated experiences 
of the reader, experiences that are triggered as the reader decodes the authors: 
words, sentences, paragraphs and ideas.  
 Reading is a complex skill that involves a whole series of lesser skills, 
where skills means relate the ability to recognize stylized shapes which are figure 
on a ground, curves and lines and dots in patterned. 
10
 
 In Oxford Learning Pocket Dictionary explain that reading is act of 
reading something and way in which something is understood.
11
 From the 
definition of comprehension above, the researcher can conclude that 
comprehension understands of the content and idea of the text passage and 
knowing what the author wants to tell. 
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b. Level of Comprehension 
 Comprehension is mind’s act, so comprehension is an active thinking 
process that not only depends on comprehension but also on the student’s 
experience and knowledge background. 
 There is various level of comprehension higher level or comprehension 
would obviously include higher level of thinking. The same opinion they divide 
that comprehension into four levels skill and could be explained as follow: 
a. Literal reading  
Literal reading refers to the ideas and fact that directly stated on the 
printed pages. Literal reading is the skill of getting on the primary direct literal 
meaning of a word, ideas or sentence in context. The basic of literal 
comprehension are recognizing is fundamental to all reading skill at any levels 
because a reader must first understand what the author said before he can draw an 
inference or make an evaluation. 
b. Interpretative reading 
Interpretative reading involves reading between the lines or making 
inferences. It is the process of deriving ideas that are implied rather than directly 
state. This level demands higher level of thinking ability because the question in 
the category of interpretation are concerned with answer that are not directly 
stated in the text but are suggested or implied. Stated that interpretation the 
readers read between the lines, make connections among individuals states ideas, 
make inferences, draw conclusion, read between the lines to get inferences, or 
implied meaning from the text.
12
 
c. Critical reading 
Critical reading is evaluating written material comparing the ideas this 
covered in the material with known standards and drawing conclusion about their 
accuracy, appropriateness and timeliness. Critical reading compares proviso 
experience to element in the new material such us content style, expression, 
information, and ideas or values of the anther.  
In this level of reading skill, the reader must be an active reader 
questioning searching for facts, and suspending judgment until she has considered 
all of the material.  
d. Creative reading 
Creative reading involves going beyond the material presented by the 
author, creative reading requires thinking as they read just as critical reading does 
and it also requires the reader to use their imaginations. Critical reading, the 
reader tries to propose new or alternate solution to those by the writer. 
Based that levels of reading are originally describe in diamante those are: 
a) Independent reading level  
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 Smith, Richard J. and Johnson D. Dale, (1980), Teaching Children to Read. Second 
Edition, USA: Addison-Prentice. Hall, Inc. 
In this highest level at which the students can read easily and in fluently 
without assistance, with few words recognition errors, and with word 
comprehension and recall. 
b) the instructional reading comprehension 
In this level students can do a satisfactory reading provided he or she 
receives preparations and supervision from the teacher. In this level, word 
recognition errors are not preventable, and comprehension and recall are 
satisfactory. 
c) the frustratingly  
The level which the students reading skill break down, fluency disappears, 
word recognizing errors are numerous, and comprehension is faulty, recall is 
sketchy and discomfort become independent. 
 
c. Definition of Reading Comprehension 
 Klingner, Vaughn and Broadman (2007, 8) define reading comprehension 
as a complex process involving interaction of many components. Those 
components are readers, their background knowledge, their reading strategy, the 
text, their interest in the topic, and their knowledge of text types. Those 
components interact with one another in comprehending a printed text. When 
interference appears in those interactions, the readers find difficulties in their 
reading comprehension. In addition, Snow (2002, 11) defines reading 
comprehension in slightly different ways. Snow categorizes the component which 
is interacting and involving in reading comprehension into three components. 
Those components are the reader, the text and the activity. Snow includes the 
capacities, abilities, knowledge, and experiences of the readers as the part of the 
reader components. Snow explains the text as any printed and electronic text 
while for the activity Snow includes the purpose, processes, and results of any 
attitude in reading. 
 Reading comprehension is defined as the level of understanding of a 
passage or text. Reading at the rate of 200 to 220 words per minute is considered 
as a normal speed reading. For normal reading rates 75% is an acceptable level of 
comprehension. That means if a child can understand the meaning of at least 75% 
of the total text giving then it is regarded as acceptable limits for reading 
comprehension. 
 One of the goals reading comprehension. Reading can help people to 
improve their comprehension. Comprehension can be meant the process by which 
a person understands the meaning of written or spoken language
13
. Noah Webster 
defines comprehension is the act of or capacity for understanding
14
. So the result 
of what we read is comprehension. A good reader will get comprehension when 
they read. To get comprehension we have to know some types of comprehension. 
 Effective reading comprehension is the culmination of music ring 
vocabulary, phonetic, fluency, and reading comprehension skills. Person having 
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Language,(US:William Collins Publisher,1980),p.374 
good comprehension skills is considered as active, reader, with an ability to 
interact with the words by understanding it’s complete meaning and the concepted 
behind it. Thus skills of the reading comprehension distinguishes an active reader 
from a passive reader who just read the text without getting its meaning. 
Comprehension has some types, they are;
15
 
1. Literal comprehension: reading in order to understand, remember, or recall the 
information explicitly contained in passage. 
2. Inferential comprehension: reading in order to find information which is not 
explicitly stated in passage, using the reader’s experience and inferring. 
3. Critical/ evaluative comprehension; reading in order to compare information 
in a passage with the reader’s own knowledge and value. 
4. Appreciative comprehension; reading in order to gain an emotional or other 
kind of valued response from passage. 
 Reading comprehension is techniques for improving students’ success in 
extracting useful knowledge from text mayor. As defined by partnership reading, 
Reading comprehension is understanding a text that is read, or the process of 
“constructing meaning” from a text. Comprehension is a “construction process” 
because it involves all of the elements of the reading process working together as 
a text is read to create a representation of the text in the reader’s mind.16 
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 While Bolton Smith defines types of comprehension in some points they 
are; literal comprehension, interpretation comprehension, critical comprehension, 
and application what we read.
17
 Based on two statements above we can make 
some points of types of comprehension. 
 They were; literal that has characteristic to get directly the meaning of text, 
interpersonal and interpretation has same characteristic that is to make conclusion 
about text using reader’s knowledge. The third is critical comprehension. It has 
characteristic to evaluate about the accuracy of text. The last is appreciative and 
application which has the goals to get feeling after riders read. 
 Reading comprehension is a complex process in which the readers use his 
ability to find information, it means that the reader must the able to comprehend 
the meaning of printed words. Some devenition of reading comprehension giving 
by some researchers are provided below: 
1) Clara wong , states that reading comprehension is a process of making sense 
of a written text. However, it is not a passive one-way decoding process. 
Instead, it is an activity two-way process in which the reader and the text 
interact  ie,the reader tests clues from the text ngainst his knowladge to arrive 
at an understanding of the text acceptable to the reader Eksay in amir staters, 
“reading comprehension” in general is veawed in this research as the resulting 
from the four way interaction between readers, text, task, stuctured activity. 
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The success of this interaction depends of the availibility  of quality of content 
and strategist schamata to new problem solving situations. 
2) Simanjuntak, states that reading comprehension is not just reading with aloud 
voice but reading is established to understand the meaning of words, 
sentences, and paragraph as well as sense relationship aming the ideas. 
Whenever a students jast readloudly but cannot understand the content of the 
text it means that he fails in comprehending the passage. 
 We can also define reading comprehension as the process of 
simultancously extracting and constructing meaning through intrection and 
involvement with written language. We use the words extracting and constructing 
to emphasaize both the importence and the insufficiency of the text as a 
determinant of reading comprehension. Comprehension entails three elements: the 
reader who is doing the comprehending, the taxt tjat is to be comprehended and 
the activity in which comprehension is a part. 
 Reading comprehension skill increase the pleasure and effectiveness of 
reading. Strong reading comprehension skills help in all the other subjects and in 
the personal and prefossional lives. The high stake that tests control advancement 
through elementry, middle, and high shcool and that determine entrance to 
collegeare in large parts, a measure of reading comprehension skills. 
 Comprehension is powerful because that ability to construct meaning 
comes from the mind of the reader. Therefore, specific comprehension instruction 
modeling during read aloud and shared reading, targeted mini lissons, and varied 
opportunities for practice during small-group and independent reading is crucial to 
the development of strategy, effective readers. 
 However, students must understand that good readers use a variety of 
these strategies every time  they read. Simly knowing the individual strategies is 
not enaugh, not is it enaugh to know them in isolation. Students must now when 
and how  to collectively use these strategies. 
 Reading comprehension requaires motivation, mental fremeworks for 
holding ideas, concentrations and good study techniques Good readers recognize 
and get meaning from word they see in print, and use their knowledge of the 
stucture of the language to begin forming a mental nation of the topic. 
 In conclusion, reading comprehension is a brain process involving several 
components in which those components interact with one another to draw the 
meaning of the text. Those components are mainly from the reader, the text and 
the activity. Those aspects should interact well with each other. If there is an 
interference growing between them, there will be difficulties in reading.  
d. Factors Affecting Reading Comprehension 
 Snow (2002, 11) stated that the text, the reader and the activity affect the 
reading comprehension. The text affects the reading comprehension in the matter 
of how the text is built by the writer. The readers affect their reading 
comprehension through information they have in their background knowledge. 
Every reader has different interpretation of meaning depending on their 
background knowledge. The activity of reading will affect reading comprehension 
in the way of how it leads readers to construct the meaning. It involves the 
purpose of reading and the reading techniques.  
 According to Klingner, Vaughn and Broadman (2007, 6), there are some 
factors from readers’ basic skills which cause difficulties in reading 
comprehension. Those factors are word reading, fluency, vocabulary mastery, and 
world knowledge. When the readers have difficulties in decoding or reading 
words, they feel hard to understand the meaning of the text. If they read slowly 
and inaccurately, it also becomes interference for their reading comprehension. 
The knowledge of the words in varied contexts and background knowledge of the 
topic discussed also affect reading comprehension. Although, the readers have 
high fluency, it will be difficult to comprehend the text without sufficient 
knowledge of the words in the context. 
 Brown (2001, 299) stated that reading comprehension is affected by 
schema and background knowledge. Both schema and background knowledge 
belong to the readers in which they involve the life experience about the world. 
They include knowledge of the world, culture, subject-matter and linguistic 
knowledge (Pang et al, 2007: 13). Every reader has different schema and 
background knowledge. Therefore, the interpretation of the text will vary among 
the readers. 
 They include knowledge of the world, culture, subject-matter and 
linguistic knowledge (Pang et al, 2007: 13). Every reader has different schema 
and background knowledge. Therefore, the interpretation of the text will vary 
among the readers. 
 In brief, there are some factors affecting reading comprehension. Those 
factors are the word knowledge, the world knowledge, and the readers’ ability. 
Those aspects are varied among the readers so every reader has various stages of 
comprehension. 
e. Strategies of Reading Comprehension 
 Zhang (2010, 21) states that reading comprehension is a state which is 
achieved through integration and application of many strategies and skills. 
Chamot and O’Malley (1994) in Bouchard (2005, 4) make groups of learning 
strategies into three categories. Those strategies are cognitive, met cognitive, and 
socio-affective strategies.  Chamot and Kupper (1989) in Zhang (2010, 21) and 
Bouchard (2005, 5) state that the cognitive process is a strategy in which the 
readers manipulate the text to achieve comprehension. Bouchard (2005, 5) adds 
that the manipulation can be in the form of mentally learning process and also 
physically learning process. The example of the mental process to learn the text is 
the visualization strategy while the physical ones are note-taking or creating 
graphic15 organization. Chamot and Kupper (1989), Numrich (1989) and Oxford 
(1990) in Zhang (2010, 21) give examples of cognitive strategies. Those are 
predicting using prior knowledge, recognizing specific pattern to determine the 
text organization, self questioning, making a summary, note-taking the main idea 
and specific points, translating, inference, and transferring. According to Chamot 
and Kupper (1989) in Zhang (2010,22), the met cognitive strategy is a strategy in 
which the readers think about their learning process, plan their learning, monitor 
the task and evaluate the state of achievement. Bouchard (2005, 4) adds the 
characteristics of met cognitive strategy. The activity of thinking about their 
learning process is characterized by a process of choosing the way of thinking and 
including the problem-solving strategy according to the situation. The activity of 
planning the learning process is characterized by determining the purpose of 
reading the text. Besides that, monitoring the learning task can be characterized 
through checking comprehension through self questioning and evaluating the 
achievement is through self correction if the comprehension fails. Bouchard 
(2005, 5) defines socio-affective strategies as strategies in which the readers need 
another parties to support them in comprehending the text. The examples of these 
strategies are cooperative learning and clarification through asking questions.16 In 
short, reading comprehension can be achieved with the support of reading 
strategies used. The strategies can be divided into three major groups based on its 
model of thinking. Those groups are cognitive, met cognitive and socio-affecting 
strategies. 
 
 
 
 
 
 
D.  The Concept of  Difficulties 
1. Definition of Difficulty 
 According to Maser, difficulty is something that is hard to understand, fact 
or quality of being difficulty.
18
 So the writer can conclude that difficulty is 
something that makes us difficult in understanding what we want to know and 
everything that sometimes makes us lazy in understanding something. 
2. Some Difficulties in Reading 
There are some difficulties for readers to understand the ideas. Harmer 
stated the problem of reading are:
19
 
a. Languange  
The students get more difficulties to understand the text with the longer 
sentences than with shorter ones. However, they have great difficulties in 
understanding the text because find unfamiliar words which the text contains as a 
whole. 
b. Topic and Genre 
The topic is not appropriate or not interesting for students. Besides, 
students are not unfamiliar with the genre or the topic to dealing with. They lack 
of engagement knowledge may be a major to successful in reading. 
c. Comprehension tasks 
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Comprehension task is a key feature in teaching receptive skills.    
Sometimes, the teacher is trying to encourage students to improve their receptive 
skills by giving task or text to accompany them far too easy or far too difficult. 
d. Negative expectation  
The students have low expectation of reading and they are not going to 
understand the passage in the book or on tape because they think to difficult in 
reading activity. 
Many of the reading problems students encounter are related to the five 
components of reading (phonological and phonemic awareness, word decoding 
and phonics, fluency, vocabulary, and comprehension). 
For some students, however, the problem may be the result of a combination 
of factors. Weakness in one or more of the five components and difficulty with 
some form of processing. For other students, there may be a secondary 
complicating problem, such as  attention, memory, or the challenge of learning 
English as a second language. Some additional sources of reading difficulties are 
defined below. They include: 
 Processing (auditory processing, phonological processing, and language 
processing) 
 Memory 
 Attention 
 English language learning.20 
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Richek et al. (1996) further state that some children have difficulties 
learning to read because they have not had early experiences that lead to an 
understanding of  what reading is all about (a way of deriving meaning from a 
text).  Gilger, Pennington and De Fries (1991) maintain that if a child is diagnosed 
with a reading difficulty, there is higher than normal probability that other family 
members will also have difficulties with reading. The home, social and cultural 
environments in which children grow can also influence their ability to read. 
According to Paananen, et. al (2009) the home environment plays a role on 
pupils’reading ability. It can effect someone either positively or negatively. In the 
home environment, there are many factors which can cause someone to have 
reading difficulties. These include; mother tongue inference, lact of motivation, 
lact of text books and reading materials, parents’ literacy levels, effects of 
proverty ( e. g poor nutrition, lact of proper furniture for studies). 
 
 
 
 
 
 
 
D. The Concept of Framework 
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CHAPTER III 
RESEARCH METHOD 
A.  Method  of the Research 
a. Approach 
 This study used a quantitave approach, it was used to describe the 
students’ ability in reading comprehension and to describe the difficulties faced by 
the second grade students of SMPN 8 Palopo in reading comprehension. 
b. Types of research 
 This research was a descriptive study. This study aim to deduce 
information about the status of the existing symptoms are symptoms according to 
what their circumstances when the study was conducted.
21
 
 
B.  Population and Sample 
1. Population 
 The population in this research was taken from second grade students at 
SMPN 8 Palopo. They consist around 240 students. 
2. Sample  
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 Suharsimi Arikunto, Manajemen Penelitian (Jakarta: Rineka Cipta, 2003), 234. 
 In this research will use purposive sampling technique
22
.  It meant that all 
students of second grade in SMPN 8 Palopo got same chance. Suharsimi said that 
“if the total of the subject is more than 100, it can be taken between 10%-15%, 
20%-25% or more”. Therefore, the researcher will take 24 students as the sample. 
 
C.  Instruments of The Research 
  The instruments of the data collection in this research are: 
a. Questionnaire: It was intended to find out the difficulties faced by the student 
in reading comprehension. 
b. Reading test: was collector instrument information by manner to deliver some 
question to answer according written by respondent
23
. In this case the writer 
use four alternative choices as follows: 
1. Strongly agree 
2. Agree 
3. Disagree 
4. Strongly disagree 
 
D.  Procedure of Collecting Data 
  The source of the data in this study are: 
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i. Questionnaire 
It was intended to find out the difficulties faced by the student in reading 
comprehension. 
ii. Reading test 
 The data were about the students’ ability to read test correctly. The data 
were acquired by distributing some test, that are word list, sentence list and 
reading task.   
E. Technique of Data Analysis 
1. Reading Test 
  To analyze the reading test, the researcher uses the following 
formula: 
a. Scoring the student’s correct answer by using the following formula: 
  Value of student’s correct answer 
Score   x 100 
   Total item 
 
The contribution the students score.
24
 
No Level Classification 
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 Heaton in Herman, Pammula. 2010, Improving The Student’ Writing Skill Through 
Controlled to-Free Aproach at SMAN 1 Barru. Unpublished Thesis. Makassar: FKIP UNM 
1 95-100 Excellent 
2 86-95 Very Good 
3 76-85 Good  
4 66-75 Fairly Good 
5 56-65 Fair  
6 36-55 Poor 
7 0-35 Very Poor 
 
 
b. Calculating  
 
M = 
N  
Where 
M = mean score 
= total of raw score 
N = total number of respondents 
2. Scoring data (questionnaire) 
 To calculate the result of the questionnaire, the researcher will use Liker 
scale, each respondent was ask individually to respond a series of statement by 
indicating whether or not he or she strongly agree, agree, disagree and strongly 
disagree, about the statements given. Each response has its own grade in the 
following.
25
 
 
 
 
 
Series of statement 
Score  
Positive   Negative 
a. Strongly agree 
4 1 
b. Agree 
3 2 
c. Disagree 
2 3 
d. Strongly disagree 
1 4 
 
 Analysing the data and questionnaire by using percentage, it was counting 
the rata percentage of the students’ score by using the formula26. 
P = 
𝐹
N
 X 100% 
Where: 
P  =  The Percentage 
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F  =  Frequency 
N =  Sample 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
FINDINGS AND DISCUSSION 
 
 This chapter deal with finding and discussion about the result of the 
research which has been explained based on the research question. 
A. Findings 
 The researcher presented in this chapter. The finding about the students’ 
difficulties faced in reading comprehension on the second grade students of 
SMPN 8 Palopo. To collect the data, the researcher employed test and 
quuestionnaire. 
In this research, the researcher used the quantitative analysis, it was used 
scores of respondent. These data described of students’ ability in reading 
comprehension background of research proposal on the second grade students of 
SMPN 8 Palopo. The scores of respondents for reading test can be explained 
separately as follows: 
a. The scoring classification of the students in reading test. 
 
Table 1. 
The students` score 
 Students Answer 
RESPONDENS’ Right Wrong 
R 1 3 2 
R 2 3 2 
R 3 2 3 
R 4 2 3 
R 5 3 2 
R 6 3 2 
R 7  2 3 
R 8 2 3 
R 9 2 3 
R 10 1 4 
R 11 1 4 
R 12 2 3 
R 13 2 3 
R 14 2 3 
R 15 2 3 
R 16 2 3 
R 17 3 2 
R 18 3 2 
R 19 3 2 
R 20 3 2 
R 21  3 2 
R 22 2 3 
R 23 2 3 
R 24 2 3 
 
Table 2 
The students` score classification 
Respondents’ Score Classification 
R 1 60 Fair  
R 2 60 Fair 
R 3 40 Poor   
R 4 40 Poor  
R 5 60 Fair 
R 6 60 Fair  
R 7  40 Poor 
R 8 40 Poor 
R 9 40 Poor  
R 10 20 Very poor 
R 11  20 Very poor 
R 12 40 Poor  
R 13 40 Poor 
R 14 40 Poor   
R 15 40 Poor  
R 16 40 Poor 
R 17 60 Fair  
R 18 60 Fair 
R 19 60 Fair   
R 20 60 Fair 
R 21  60 Fair 
R 22 40 Poor  
R 23 40 Poor  
R 24 40 Poor 
The writer to analyze, the data were then classified and grouped based on 
the classification and the measurement has been determined. 
Table 3 
The classification of the students` score and frequency 
Quallification 
Score Frequency 
Excellent 
96 – 100 - 
Very Good 
86 – 95 - 
Good 76 - 85 - 
Fairly Good 66 - 75 - 
Fair 56 - 65 9 
Poor  36 - 55 13 
Very Poor 0 - 35 2 
 
Table 3 show that nine students gets fair score, thirteen students gets poor 
score and two students gets very poor. 
Table 4 
The percentage of students` score 
Quallification 
Student Percentage 
Excellent 
- - 
Very Good 
- - 
Good - - 
Fairly Good - - 
Fair 9 38% 
Poor  13 54% 
Very Poor 2 8% 
Total  24 100% 
 Table 4 show that there was found 9 students (38%) gets fair, 13 students 
(54%) gets poor, 2 students (8%) gets very poor. 
 To find out the mean score of the students` score, let us look at table 5. 
Table 5 
The worksheet of students` score 
Score (X) Students(F) FX 
60 1 60 
60 1 60 
40 1 40 
40 1 40 
60 1 60 
60 1 60 
40 1 40 
40 1 40 
40 1 40 
20 1 20 
20 1 20 
40 1 40 
40 1 40 
40 1 40 
40 1 40 
40 1 40 
60 1 60 
60 1 60 
60 1 60 
60 1 60 
60 1 60 
40 1 40 
40 1 40 
40 1 40 
Total  24 1.100 
 
The mean score of the students is: 
X =  
∑ X
N
  
    =  
1,100
24
 
    =  46 
This means score of the students` is 46 or Poor. 
 The finding presented in this chapter is two parts. They are the findings 
about the students` ability in reading comprehension and students’ difficulties 
faced in reading comprehension on the second grade students of SMPN 8 Palopo. 
 
b. Difficulties Faced by the Students Based on Questionnaire  
Table 6 Questionnaire 1 
Students’ find difficult in understand the text. 
 
Classification Frequency Percentage 
Strongly Agree - - 
Agree 24 100% 
Disagree - - 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, they all or 24 
students (100%) chose agree and none student chose strongly agree, disagree and 
strongly disagree. The researcher assumed that the students found difficulties in 
understanding the text. 
Table 7 Questionnaire 2 
Students’ read the text word by word. 
Classification Frequency Percentage 
Strongly Agree 11 46% 
Agree 12 50% 
Disagree 1 4% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 11 
students (46%) chose strongly agree, 12 students (50%) chose agree and 1 
students (4%) chose disagree. In their statement the most dominant chose agree 
and none student chose strongly disagree. The researcher assumed that the 
students read text word by word. 
Table 8 Questionnaire 3 
Students difficult in understanding various structure of English sentence. 
 
Classification Frequency Percentage 
Strongly Agree 1 4% 
Agree 13 54% 
Disagree 10 42% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 1 student 
(5%) chose strongly agree, 13 students (54%) chose agree, 10 students (42%) 
chose disagree. In their statement the most dominant chose agree and none student 
chose strongly disagree. The researcher assumed that the students difficult in 
understanding various structure of English sentence. 
Table 9 Questionnaire 4 
Students’ cannot understand the text when poor or less concentration. 
Classification Frequency Percentage 
Strongly Agree 4 17% 
Agree 18 75% 
Disagree 2 8% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 4 students 
(17%) chose strongly agree, 18 students (75%) chose agree and 2 students (8%) 
chose disagree and none student chose strongly disagree. In their statement the 
most dominant chose agree. The researcher assumed that the students’ cannot 
understand when poor or less concentration in reading. 
Table 10 Questionnaire 5 
Students’ cannot understand the main idea of the text. 
Classification Frequency Percentage 
Strongly Agree 20 84% 
Agree 2 8% 
Disagree 2 8% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 20 
students (84%) chose strongly agree, 2 students (8%) chose agree, 2 students (8%) 
chose disagree and none student chose strongly disagree. In their statement the 
most dominant chose strongly agree. The researcher assumed that the students 
cannot understand the main idea of the text. 
Table 11 Questionnaire 6 
Students’ cannot find the supporting ideas from the sentence. 
 
Classification Frequency Percentage 
Strongly Agree 19 79% 
Agree 4 17% 
Disagree 1 4% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 19 
students (79%) chose strongly agree, 4 students (17%) chose agree, 1 student 
(4%) chose disagree and none student chose strongly disagree. In their statement 
the most dominant chose strongly agree. The researcher assumed that the students 
cannot found the proponent sentence of main idea in the text. 
Table 12 Questionnaire 7 
Students cannot understand every questions of the text. 
Classification Frequency Percentage 
Strongly Agree 20 83% 
Agree 3 13% 
Disagree - - 
Strongly Disagree 1 4% 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 20 
students (83%) chose strongly agree, 3 students (13%) chose agree, 1 student 
(4%)  chose strongly disagree, and none student chose disagree. In their statement 
the most dominant chose strongly agree. The researcher assumed that the students 
cannot understood every question on the test. 
Table 13 Questionnaire 8 
Students difficult in understand words. 
Classification Frequency Percentage 
Strongly Agree 8 33% 
Agree 16 67% 
Disagree - - 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 16 students 
(67%) chose strongly agree, 8 students (33%) chose chose agree, and none student 
chose disagree and strongly disagree. In their statement the most dominant chose 
disagree. The researcher assumed that the students cannot focus and found the 
right answer. 
Table 14 Questionnaire 9 
Students’ read the text by doing repetition. 
Classification Frequency Percentage 
Strongly Agree 5 21% 
Agree 18 75% 
Disagree 1 4% 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 5 students 
(21%) chose strongly agree, 18 students (75%) chose agree, 1 student (4%) chose 
disagree, and none student chose strongly disagree. In their statement the most 
dominant chose agree. The researcher assumed that the students’ read by doing 
regression. 
 
Table 15 Questionnaire 10 
I find difficulty in reading comprehension cause the lack of vocabulary.  
Classification Frequency Percentage 
Strongly Agree 4 17% 
Agree 20 83% 
Disagree - - 
Strongly Disagree - - 
Total 24 100% 
 
Based on the statement above, from the 24 students, there was 4 student 
(17%) chose strongly agree, 20 students (83%) chose agree, and none student 
chose disagree and strongly disagree. In their statement the most dominant chose 
agree. The researcher assumed that the students have any difficulties in reading 
comprehension caused the lack of vocabulary. 
B. Discussion 
  This section is about the explanation of the data analysis it aims to 
describe the difficulties faced by the students’ in reading comprehension at SMPN 
8 Palopo.  
  The result of data analysis based on the students’ test reading showed that, 
there are 9 students (38%) get fair score, 13 students (54%) gets poor score and 2 
students (8%) gets very poor score. Means of students’ score show that the 
respondents reading ability is 46 or poor. 
 Comprehension has some types, they are;
27
 
5. Literal comprehension: reading in order to understand, remember, or recall the 
information explicitly contained in passage. 
6. Inferential comprehension: reading in order to find information which is not 
explicitly stated in passage, using the reader’s experience and inferring. 
7. Critical/ evaluative comprehension; reading in order to compare information 
in a passage with the reader’s own knowledge and value. 
8. Appreciative comprehension; reading in order to gain an emotional or other 
kind of valued response from passage. 
 Based on the questionnaire there are some difficulties faced by the 
students, like students find difficult in understand the text, read the text word by 
word, difficult in understanding various structure of English sentence, cannot 
understand the text when poor or less concentration in reading, cannot understand 
the main idea of the text, cannot find the supporting ideas from the sentences, 
cannot understand every question, difficult in understand words and students read 
by regression that are caused factor from the students, students lazy to read text in 
English because they are not understand, they say text English is difficult to 
understand the meaning so that they very rarely read text English and when they 
get word or  sentence in English they are not interest and do not want know what 
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is the meaning that word and caused by the lacking of vocabulary. A statement on 
the questionnaires also based on the opinion Harmer. 
  Harmer stated the problem of reading are:
28
 
a. Language 
b. Topic and genre 
c. Comprehension tasks 
d. Negative expectation  
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
This chapter deals with conclusions of the research and suggestion based 
on the data analysis. 
A. Conclusions 
After conducting the research, it can be concluded that the students’ ability 
in reading comprehension at SMPN 8 Palopo is poor. From the questionnaire , the 
researcher finally found there are some difficulties faced by the students, like 
students found difficult in understand the text, read the text word by word, 
difficult in understanding various structure of English sentence, cannot understand 
the text when poor or less concentration in reading, cannot understand the main 
idea of the text, cannot found the proponent sentence of main idea in the text, 
cannot understand every question, difficult in understand words and students read 
by regression that are caused by lacking of vocabulary. 
 
B. Suggestions    
 After finding the result of the reading test, the researcher offers some 
suggestions to the students, teacher, and the next researcher. 
1. For the students 
  The students must read, such as reading a story in their spare time and 
trying to translate every English word into the Indonesia, in order to improve their 
knowledge and to get more ideas and the students have to memorize more 
vocabulary. 
2. For the teachers 
   The teachers should give more reading exercises to the students in order 
that they can practice and improve their reading comprehension. 
3. For the researcher 
For the then researcher especially research about reading comprehension 
to find out the ability of the students’ in reading comprehension and to find out 
the difficulties faced of the students in reading comprehension. English teacher 
are the main simulator and motivator in teaching learning process, and a 
simulator, they should be much more creative in deciding methods and techniques 
in learning activities; especially in teaching reading skill, so the students’ will not 
bored in reading activity. As a motivator teachers should support students’ 
expectation about the importance of reading due to the era information, so teacher 
should arose students’ reading interest reading motivation. 
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SHORT STORY 
 
Long time ago, when the gods and goddesses used to mingle in the affairs 
of mortals, there was a small kingdom on the slope of Mount Wayang in West 
Java. The King, named Sang Prabu, was a wise man. He had an only daughter, 
called Princess Teja Nirmala, who was famous for her beauty but she was not 
married. One day Sang Prabu made up his mind to settle the matter by a show of 
strength. 
       After that, Prince of Blambangan, named Raden Begawan had won the 
competition. Unfortunately, the wicked fairy, Princess Segara fell in love with 
Raden Begawan and used magic power to render him unconscious and he forgot 
his wedding. When Sang Prabu was searching, Raden Begawan saw him and soon 
realized that he had been enchanted by the wicked fairy. The fairy could not 
accept this, so she killed Raden Begawan. When Princess Teja Nirmala heard this, 
she was very sad. So a nice fairy took her to the Kahyangan. 
 
 
 
 
 
Nama  : 
Kelas  : VIII 
SOAL 
Bacalah dengan teliti soal dan pilih salah satu jawan yang tepat dengan memberi 
tanda silang (X) pada huruf. 
1. Which one of the following statements is false about Sang Prabu?  
a. Sang Prabu was a father of his only daughter 
b. Sang Prabu was a king of a kingdom in West Java 
c. Sang Prabu was  taken to Kahyangan by a wicked fairy 
d. Sang Prabu was a wise man 
e.  Sang Prabu didn’t have a son 
2. Why the wicked fairy did used her magic to make Raden Begawan 
unconscious? 
a. She didn’t like Raden Begawan 
b. She didn’t want Raden Prabu marry the princess 
c. She wanted Teja Nirmala to forget about her wedding 
d. She didn’t want the prince of Blambangan marry the princess 
e.  She didn’t want the prince of Blambangan feel love with her 
3. What do you think will happen if gods or goddesses cannot mingle in the 
affairs of people in the earth at that time?  
a. Princess Segara will have married with Raden Begawan 
b. Sang Prabu will not hold strength competition 
c. Raden Begawan will not die 
d. Teja Nirmala will stay in the Kahyangan 
e. Wicked Fairy will not take Raden Begawan’s life 
4.     So a nice fairy took her to the Kahyangan. (Paragraph 2) The word her in the 
sentence refers to… 
a. The wicked fairy 
b. The nice fairy 
c. Princess Nirmala 
d. Prince Teja 
e. The prince of Blambangan 
5.      The similarity between fairy and human according to the text.  
a. The place they live 
b. The jealousy that they posses 
c. The way they don’t feel a love 
d. The strength they have 
e. Their life that is immortal 
 
 
 
 
“GOOD LUCK” 
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